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Possible causes of generally bad behaviour.

This is a problem becoming more & more evident as time goes by. Although it
has been an annoyance for a few years to school & remedial staff. These are
a lot of theories on this subject, often, or even mostly relating to all types of
abuse in the home. | believe through years of experience with difficult kids &
their parents, & other very difficult kids in my own day to day care, that the
term abuse in the home, apart from the recognised physical, sexual,
emotional, types in their legal definitions, should be replaced by the term
Unselective Liberal Child rearing (ULC).I believe this is because over the last
10 years or so, the amount of solo parents, single parents, and both parents
working has increased dramatically. As far as solo parents (unmarried) go, it
is likely that a large number of them are very young & still a bit wild and
immature, some are insecure and have many relations which has a
destabilising effect on the children. It is probable, that living with constant new
developing relationships, that the child does not learn to develop social
relations ships with other children, this may cause fighting with other children,
both at home and at school. It may also have the effect of a child preferring to
play alone, because, in many of the situations, the child may become attached
strongly to his parents, new partner, only to have that bond broken, time &
again. There is also the problem of a

young unwed mother/ father who feels that they weigh hay down, that they
would like to get on with partying; i.e. pub, loose, relationships and other
things that generally exclude children. This is all quality parental time wasted
on things that should be considered no longer important to the arrival of the
kids. This wasted time should have been used by the parent to promote
discipline of moral standards in the child. These things apply also to the other
two categories. Single (married then divorced) parents- both parents working,
people will of spend more time on relationships of their own than quality time
with their children. Take, for instance, a single or solo parent, who is recently
separated from their first major relations. The child can be very young, or
older. The child in most cases will have developed an extremely strong bond
with the now absent partner. When that partner leaves it confuses, the child.
He doesn't know why, he often asks when his other parent is com-Love, often
a few days, the absence of his much loved parent causes a deep, sad
emptiness right in his gut which remains for much time, often years, He gets
to see his other parent sometimes, but the emptiness remains like a haunting.
His mother one day opens the front door, o in steps a strange man, and
kisses his mother. This confuses the child "why is a strange man, who is not
his dad, kissing his mother?”.

He feels angry and sad. After awhile, he gets to know this new bloke, but he
doesn't see him as his real dad. He will never see him as his real dad. This is
made certain the first time his real father appears to visit. When the child calls
his mother's boyfriend "dad." The child's natural father says "Don't call him
dad. I'm your dad not him", because this father feels threatened by the
thought that his child may get to love another parent and not him. There is
often an argument at this time between the two fathers, mothers, the
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mother/father may or may not intervene, but the outcome is that the child may
feel responsible for this. Sometimes the father may say "If you love him/her
more than me, | won't come around to see you again". This makes the child a
pawn in a pathetic game of Ego Versus Ego. The child will probably consider
it bad option to love any new parent then even may feel guilty for loving
someone other than this natural loss parent, this will pass on to his social
circle, if he can indeed be in one. In that "to make a friend is a waste of time”.
You'll only lose them anyway. or he may even think that it is not proper to like
other people. Unfortunately, relationships come & go & the child is repeatedly
shot in the heart by the continued loss of a parent figure.

Since love has an enormous effect, even control over adults, they will seldom
consider their child. Sadly a huge problem with a lot of difficult kids is that they
lack a strong & constant male parent presence most way through their live.
Most mothers have the proper instinct for caring for their children, but there is
alack of the type of discipline needed by kids, the father traditionally
administered. This, | believe that a strong father figure(non aggressive) can
bring kids into line quickly and absolutely, which the mother covets for them.
The reason to my mind is that the child right from birth is nursed & cuddled etc
by the mother and sees her as a gently soft person with little authority. They
may still respect her as they get older, but they still see her as so soft
&lenient. This gives rise to such things as kids pleasing themselves when &
what they eat, playing, going away from home etc. The parent would find it
increasingly difficult to control their kids until the amount of control is very low.
By the time the parent has realized this she/she tries to pull the kids back into
line, they may have had too much of a taste of freedom and will fight at every
request by their parent, don’t forget, that with both parents out world leaving
kids to watch themselves, will frequently have the same effect. Over punishing
will have a serious effect on the child. The fact is if

you are responsible for the lack of compliance of this child, you should not
punish him. It's not his fault, he will not understand and at your show of
aggression he will react with one. It's own it you hit him he will hit you back, if
you try and force or drag him somewhere, he will fight like, belly. Especially if
he has been beaten by either parent on both, or partner of parent with whom
he lives. It is at this point that the parent/s try and get help, trouble is that they
are probably responsible in the first place and if you try to tell them this, they
will blame it on someone on something else. They will then not be interested
in anything you have to say. In this situation, a circle of distrust develops
between the parent a child and the intervening agency on professional, At the
end, the parent will feel that either the agency is right because they know
more about this than they do on will side with their child, against the
professional, school or agency. Some people consider that teaching their
children to please themselves, and not be accountable to anyone for anything.
This is a more a more common method of bringing up a child. The amount of
rules or clear cut boundaries to which these lads become accustomed are
minimal. Dictating to them will almost certainly result in extreme belligerent
and possibly destructive and aggressive retaliation.
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The child with no boundaries will flail about wildly in all directions leading to
strife for them, parents, caregivers and school staff.

Child with some guidance and boundaries can be pulled back and will
partially comply — maybe even start to think before acting on an impulse.

Child with good boundaries has most energy focusing particular on
controlled area. They will usually comply.

A child with no real boundaries cannot focus his energy in a certain direction
easily. His energy radiates unrestrained in all directions. When you try to steer
him in a new direction or try to get him to conform, you irritate him by bending
his energy a attitude in a way be doesn’t want. If you bend too hard and it
comes to a matter of force, you snap his attitude to your cause like a carrot,
and he pulls the other way for ever.

An attempt to impose a new body of rules, to replace existing ones, or
manipulate previous liberal attitudes of a child to a new direction is likely going
to meet resistance, non compliance and even retaliation. As more force is
applied, more negative reaction is received, until there is a total break down
and refusal to comply

Where there are already some rules in place it is difficult to introduce new
rules & have them complied with immediately, but the chance of compliance is
good. It will take a bit of time. Firm but non aggressive pressure should do it.
Be patient.

Easy compliance with little pressure is the ideal state. Probably one half of
children fit in here these children comply easily with little pressure.

The problem of children with differing values from other peers is common. In
some instances behavioural problems develop from this, though there
appears to be a separate problem with some children at school, when no
similar problem exists at home. From the school's point of view, “there must
be a problem in the home to make the child act this way." Truth is the child is
often very happy or well adjusted in his own social circle at home, but when
he attends school something happens and his personality changes. The
parents, when told of the things their child is doing, don't believe it, because it
is right out of character for the child. This leads back to the child being forced
into a different set of rules to which he is unaccustomed. It has been reported
to me that there is a social education policy for all schools, and it starts on day
1. This maybe so, but school's will not discuss this policy. To me, if a child has
been brought up in a certain way for five years or so, it would be a practical
impossibility to attempt to make him conform to his new rules immediately.
Forced compliance will not work for the liberally raised child - the teachers will
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force him time and again into an aggressive response to defend what he
thinks 'is right', and not to forget that in New Zealand it is the right of the
child's parents to bring the child up in whatever manner they choose. It is not
right to try and go behind the back of the parents and say to the child, "You
will not do what your parents say! You will do what the school system tells you
to do." Your parents have made you bad, we will fix it up an change your way
of thinking. | have spoken to many teachers - principal’, they all seem to one
thought, "It's all the fault of the parents. Staunchly non — compliant children
are everywhere whether it is the fault of the parent or not. Where does the
power at the school end, what gives them the right to impose old fashioned
rulings on kids within a system considered ahead of the rest, when those
working in the system are years behind the times. Schools need a more liberal
approach to acceptable standards of behaviour, not to live years behind social
change, in the dark with the light out.
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Summary:

The text explores the causes of children’s generally “bad” behaviour, focusing
on parenting styles, family structure, and school environments. The author

argues that instead of attributing most problems solely to “abuse in the home,’

a more accurate explanation is Unselective Liberal Child-rearing (ULC)—
where children are raised without consistent discipline or boundaries.

Key points:

Family structures: Solo parents, young and immature parents, frequent
new relationships, or both parents working can destabilize children,
leading to confusion, insecurity, and behavioural issues.

Father figure absence: A lack of consistent male authority often
contributes to poor discipline, as children may see mothers as softer and
less authoritative.

Boundaries: Children without clear rules tend to resist authority, become
defiant, and struggle to focus their energy productively. Introducing rules
late is difficult, and heavy-handed discipline backfires.

Parental responsibility: Parents often fail to recognize their role in
causing problems, instead blaming schools or outside factors.

School conflicts: Children raised with few boundaries often clash with
strict school rules. Schools may try to enforce compliance too quickly,
leading to resistance and aggression. The author suggests schools need a
more flexible, modern approach to discipline, instead of clinging to
outdated methods.

Overall message: Consistent boundaries, firm but non-aggressive discipline,
and stability in family and school life are crucial for preventing and managing
behavioral problems in children.
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Parents Decisions on the Educational handling of Their
Children

Parents at large do not know what is best for their children at school. A huge
proportion of kids are poorly behaved and only partially compliant at school,
some can be worse than others, but generally speaking, no class runs
smoothly. In the earlier days of schooling there was always a quiet, well
behaved kid the class for the others to copy. But in his day and age, parents
are more liberal with their children and this surfaces at school. Those kids are
not bad kids, they are not misguided but are normal for today. They do make
noises, they do not pay attention and that is the way they are. It is much
harder to handle the whole class now since there are often two levels in each
room i.e. Std1 + std2, Std3 + Std4 one often read both learning at a different
level. It has got to be harder to run a classroom like this. Teach one to tell to
get on with their work, while you teach the other. The end result has to be the
faster more intelligent ones move on, the others stay still or go backwards.

There are as | said earlier, many distracting kids in each class. One or two
seem to stand out from all the others. It is my opinion from experience that it is
these kids who have suffered from over discipline, physical aggression, or
lack of TLC. Parents are asked after to attend meetings at school about
children like these. They are told that the child has a bad attitude and is simply
uncontrollable. They have not tried TLC, understanding and compassionate
commitment to the child at school only laying down firm rules. School cause a
lot of their own trouble with these kids. They say that they're violent and say
that they had to be taken from the class for the safety of the other children,
fact is, the child has made a noise or distracted the room in other ways, to get
attention (misguidedly), a few times, and because he persists is told to leave
the class.

The child feels rejected and reacts with a refusal to leave, then, a teacher or
several "bigger students" will throw him out of the class. Since no-one likes to,
or will allow themselves to be manhandled, will fight the one, or bigger
students doing it. This is not deliberate violence or meaningless aggression by
the child, it is brainless aggression sanctioned by the school body which leads
to the child taking defensive action, it is a very normal reaction to the very act
of having other students manhandle one child is counter productive, it teaches
them that aggression is allowable and desirable, it causes more loss of self
esteem to the child, and causes him to feel less and less a part of the school.
This continues, until the child ends up despising his parents and school and
will likely be very aggressive. He will probably not have improved, but become
worse. And will not know why he has been treated so badly.

At this point he will be expelled/suspended from school. He will remember the
experience with anger for many years.

Now the child will return to school. He will probably appear withdrawn and will
agitate easily and probably extremely.

His behaviour will return to its usual path after a few weeks and problems will
continue.
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The parents will see if as a bad child, and will not take the time to help him; he
will not get any better until he is left alone.

We get down to two or three suspensions, and the school psychologist, along
with the parent decides to place the child in residential framing, being
Mackenzie residential school. Here the child is void of love and presence of
his parents, friends and family, since he is not around home, he loses all his
friends. The kids are constantly watched, even when undressing, showering,
naked (children) and lose their privacy. They are treated the same way as at
Ward 24, this time though, they are doomed to 2 years of it. They are miles
from home, deserted, thrown about and shut in a time out room.

Aggressive force is used on them. It causes pain and distress in that the child
feels no one cares, and he's been getting treated badly. He yearns for his
family in bad times, but cannot see them because they are too far away.
Children run away from this school, and are returned by police, like common
criminals escaping from prison and this scenario, it is a child prison. Is this
what we want for kids?

Their personal things that they have had for years have to be earned by good,
controlled and compliant behaviour so are taken from them to be used as
levers. They go home on the weekends, and everything they do wrong is
punished when they get back to school. This is a very wrong concept. |
challenge anyone to justify this. People who place their children in this school,
or Ward 24, simply don't bother with them, or can't be bothered with them.
Parents. | ask, why do this, why don't they get to know their child. They grow
up to be bad and will be bad again.



The Caregivers Guide to Difficult Children © Tony Foote 1992

Summary — Parents’ Decisions on the Educational
Handling of Their Children

Key Points

1.

Modern classroom challenges

Many children are more liberal, independent, and noisy; classrooms
often combine multiple grade levels, making management harder.

Not all disruptive kids are “bad”; many are normal for today and act out
due to unmet emotional needs.

Impact of over-discipline

Children who have suffered harsh punishment, lack of affection, or
physical aggression often display attention-seeking behaviour at
school.

Schools often label these kids as uncontrollable without trying
compassion, understanding, or TLC (tender loving care).

School handling issues

Misguided attempts to control children (throwing them out of class,
manhandling by teachers or peers) lead to defensive aggression.
Such practices damage self-esteem, foster feelings of rejection, and
create long-term resentment toward parents and school.

Behaviour often worsens, resulting in suspensions and expulsions.

Residential schools (e.g., Mackenzie)

Children are removed from home, family, and friends, sometimes for
years.

They experience strict supervision, loss of privacy, and use of force,
which causes pain, distress, and emotional trauma.

Personal belongings are withheld as behavioural leverage.

The system often reinforces aggressive or withdrawn behaviour rather
than correcting it.

Consequences for the child

Loss of love, support, and meaningful connection leads to long-term
emotional scars.

Children feel abandoned and misunderstood; they may run away or
develop persistent behavioural problems.

Parental neglect or lack of engagement contributes to poor outcomes.

Author’s perspective
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Harsh institutional approaches do not improve children; they perpetuate
bad behaviour.

Parents should know, understand, and nurture their children rather than
relying on punitive institutions.

10
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School's Handling of Difficult Kids

Schools don't generally believe difficult kids when there is a fight and take
the side of the other child. A child will not explain things after a while for fear
of disbelief by others. They will take the blame for others' doings, for the same
reason, Sensing hopelessness a child will sometimes become aggressive,
even over the top. They may figure that there is nothing else that can be done
to them since they have had everything else put on their plate.

Generally, there is no visible problem at home or school and the child is not
aware of the reason for his actions. It is because he is exhibiting learned
behaviour doesn't know is annoying. | believe that he often is unaware that his
problem behaviour is abnormal. N.B. Sometimes the behaviour is deliberate.
Sometimes only!! Some children are brought up with manipulation, and try to
manipulate people in other situations as well.

Liberal upbringing. the is on the up but can be a down side teaching from on
early age to make decisions for self, good decisions, Times to eat, play, sleep
etc. at choosing of child, OK for adults but not kids? Points in favour of each:
independence of the child is good, from 8 on 9 yes old, but before this, they
can't make proper decisions through immaturity. when kids are used to
running their own lives you will never force them into conforming. you have to
convince them or sell the idea of your system, to fit in a bit more with theirs.
You think that they are smart arse kids who please themselves, they are
acting out what they know: They have been brought up this way. This is the
parents right. It is not the ethical right of any school to have the child treated
by psychologists for a behavioural problem, which is not that, but learned
behaviour.

It is not the ethical right of a school to recommend that a child be incarcerated
in a residential school because he will not comply, and he reacts wildly when
ordered about o physical force is used. These schools, (Mackenzie
Residential) use brute force to make a child comply over the period of several
years. The child suffers badly despite what supposed experts say, they do not
all comply at the end of their sentence. Some parents pull their kids out
because they are not helped at all and they are brutalised. there.

Not only does the child feel imprisoned, but they have to put up with adults
watching them undress & shower. They lose their privacy and self esteem.
Because other children feel the same way, their discussions centre upon
untoward aspects of children’s lives. things that are done wrong at home are
punished at this school, when the child is pushed into a confrontational
situation, he is manhandled, often violently or aggressively. He is away from
home and very scared.

11
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He feels deserted by his parents. The school does not have immediate results
after and seeks to blame anything away from itself, even the influence of a
close friend this can effect the relationship of the child. Several children from
there have complained of the loss of all their friends and the feeling of being a
stranger in their own home, since they know little or nothing of what happens
while they are incarcerated. The best that can happen is that the child may
learn

what offers their age know in the way of school work, but at the expense of
their childhood and innocence. All caused by a seriously inferior Educational
policy, and older teachers who will not allow children to be themselves, and
expect them to fit into this no exceptions.

A difficult child must be persuaded and encouraged, not coerced or forced.
They must be helped to believe that they have some value to others, not
constantly hammered and manipulated.

11 Year Old Boy — School trouble

Got picked on by teachers and pupils alike, very often, nearly every day
because he smashed things, windows, clans, blackboards and broke peoples
property bikes etc to make them fall off; stole lunch because bad horrible
lunches, or no lunch, stole food from shops. Picked on because was in DSW
care, except in std 4, Miss Fastin's class. She stood up for him, told his
parents to provide lunch, spoke to the principal about his accusations that
subject had done things that he had not. Child thought about his situation at
home, while at school, It made him feel angry, made him smash things,
Teachers didn't seem to care, just thought he was bad. At intermediate school
he tried to hit teacher with a cricket bat because teacher said he could run
faster than he was and so was not conforming.

As the teacher sent him to the office the boy picked up a cricket bat and tried
to hit him with it. Suspension followed Went back for two or three days, then
bunked (absented). He was taken out of class by his teacher who held him
tightly by the neck and squeezed, causing pain and leaving bruising.

Nine year old boy

Another 9 year old boy at a local primary school, in the same area of town had
been picked up by the shoulder by a teacher and taken to office, and dropped
on floor in corridor while struggling. He was injured. The boy had supposedly
been carrying a knife and a history of threatening with a knife. (was using
scissors and the knife to cut paper out). High school onwards was non
attendance.

12
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Punishments and Discipline

Knowing the difference between difficult or abnormal and normal
behaviour

+ Taking offense at Childs attitude and/or remarks and the value of short
breaks from each other as a cool down period between arguments

+ Avoiding the deprivation of a child of their own things

+  Withdrawal of privileges - find something pleasant and not excessive
Not using people who are close to the child as a punishment

+ Voluntary time out and effects of time out

+ Effects of embarrassment on self esteem

+ Defining boundaries confrontation.

+ Time factor in compliance request

+ Consequences taught, not referred to as punishment
No violent punishments

+ No aggressive punishments or demands

Rewards.
Privileges as rewards

When privilege given as reward, do not take away as
punishment/consequence. Use something else.

Summary — School’s Handling of Difficult Kids

Key Issues

1. Disbelief and bias

+ Schools often side against difficult kids in conflicts.

+  Children may stop explaining themselves to avoid disbelief, sometimes
taking blame for others.

2. Learned behaviour vs. misbehavior
Many “difficult” behaviours are learned, not inherent problems.

+ Liberal or independent upbringing can clash with school rules; children
may resist being forced to comply.

3. Residential schools and coercion

+ Institutions like Mackenzie Residential use force to make children
comply over years.

+  Children suffer loss of privacy, self-esteem, and feel imprisoned and
deserted by parents.

13
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+ Social connections are damaged, and childhood innocence is lost.
4. Handling difficult children

+  Children should be persuaded and encouraged, not coerced.
They need to feel valued, not constantly punished or manipulated.

5. Case examples

+ 11-year-old boy: Frequently punished, bullied by peers and teachers,
reacts violently (smashing property, attempting to hit teacher), suffers
physical restraint.

+ 9-year-old boy: Roughly handled by teacher, injured while being
accused of carrying a knife, stopped attending high school.

Punishments and Discipline Guidelines

+ Understand the difference between difficult and abnormal behaviour.

+ Use cool-down periods, not prolonged conflict.
Avoid confiscating personal items or over-depriving privileges.

+ Do not punish through loved ones or close relationships.

+ Time-out should be voluntary; avoid embarrassment or shame.

+ Define boundaries calmly; teach consequences without violence or
aggression.

+ Give children time to comply; consistency is key.

Rewards
+ Use privileges as rewards, but do not remove them as punishment.

+ Separate rewards from consequences to reinforce positive behaviour
without coercion.

14
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Handling Difficult Kids in School & at Home — Quick
Guide

1. Understanding Behaviour

+ Distinguish learned behaviour from abnormal or intentional misbehaviour.
+ Recognize that resistance or aggression often comes from frustration,
not malice.
Avoid assuming the child is “bad” — many acts are coping strategies.

2. Communication & Confrontation

+ Listen and validate the child’s perspective; don’t automatically side against
them.

+ Avoid unnecessary confrontation — it can worsen behaviour.

+ Use calm, clear instructions; explain why rules exist at the child’s
understanding level.

3. Discipline Guidelines

+ No violent or aggressive punishments — these harm self-esteem and
trust.

+ Use time-outs voluntarily rather than forced isolation.
Avoid over-deprivation: don’t confiscate personal items or punish through
loved ones.

+ Teach consequences, not punishment — natural, age-appropriate
outcomes.

+ Allow cool-down periods during conflicts.

4. Rewards & Positive Reinforcement

Use privileges as rewards for good behaviour.
+ Do not remove rewards as punishment — use separate consequences.
+ Encourage positive actions with praise and recognition.

5. Special Considerations

+ Children with independent or liberal upbringing may resist rigid rules —
persuasion works better than coercion.

+ Avoid sending children to coercive institutions for non-compliance; support
and guidance are more effective.

15
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+ Preserve privacy, self-esteem, and social connections — essential for
healthy development.

6. Key Takeaways

+ Difficult behaviour is often a signal, not defiance.

+ Encourage, guide, and value the child rather than force compliance.

+ Positive reinforcement, calm authority, and understanding foster long-term
change.

16
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Remedial (Institutional) Education

This is a sore point with me. There are a few institutions of this type. Kids
whose behaviour becomes so bad at a "normal" school that they need to have
residential education. One wonders as to the effectiveness of a place like this.
You have to take into consideration ' in my opinion the fact of a child being
separated from his family and friends, and his entire living arrangement, for all
week days. He is away from home from around 7pm on Sunday night until the
end of school on Friday. Meals are served in a large impersonal dining room,
and all children are watched constantly. It has been said by children from such
an institution in the Canterbury area, that they are even watched when
undressing In the last part of this report a boy called David (nom de plume)
was mentioned. Because of his behaviour he was recommended to be placed
in this institution, get the age of 6, by a child and family guidance psychologist.
There was a meeting in the end, at his school, which was steered very
deliberately in this direction by him. All family representatives of this child
were run down by the school staff at the psychologist. The meeting broke up
with the system determined that this child would be placed in residential core.
He was not, and now enjoys stable education at an alternative school outside
the state educational system.

As a foster parent for difficult kids | am constantly appalled at the suggestions
of locking difficult kids away in a residential system which takes away their
privacy, personality and freedom. The state education system is telling these
kids that "you won't fit into our school system" so we will PUNISH you
severely. Systems such as these are not helping our kids, but punishing them
for someone else’s errors in their upbringing. Sure, some of these kids may
learn their school work, but they will learn to be fiercely independent, lie, steal,
single, nervous, lonely, left out, strangers in their own home and when they
have a temper tantrum, they will learn to be scared of big men manhandling
their small bodies painfully into empty time-out rooms where they learn to be
alone, scared or miss their parent, sisters and pets. Is this fair? Is it a humane
way to supposedly help children? It is not. It is child abuse.

At these institutions, the property of the children is taken from them as a
punishment, not only do they lose their freedom and family, they lose their
identity through the loss of personal items. It's like taking away their identity
and then giving it back time & again. If these kids were given advantage in a
NON-psychological way at ordinary schools, they would be spared this
emotional turmoil they would not have to run away from those institutions, and
they do; some, many times. On these excursions, it is not uncommon for them
to steal. They often head for home but are sent back, seen as rejection by the
child, and a reason not to trust their parents, especially if they are thrown into
time out upon their return,

| base these things, upon the treatment of many of my foster kids, during their
schooling. And upon testimony from parents of kids who are currently, or who
in the past have been to this particular institution and others and from the
children themselves. | was told on a visit to the institution of this kind that the
children liked it. If so, why do they run away, end up smoking at an early age,

17
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steal? Could it be that an atmosphere of nonchalance has developed within
the children’s social order at the institution. or maybe it's the fact that as | said
earlier, that the parents on domestic circle of acquaintances have introduced
these kids the most aggressive kinds, into things that children shouldn't be
aware of and that it spreads, among them uncontrollable like a disease.
Something that keeps popping into my mind is an important key for the
behaviour of these kids. And that is why they are only difficult at some schools
and not others? | believe that it is the way that they are treated at their
schools.

| know of a child who is considered aggressive and disruptive. Plans were
about to have him placed in residential training to force him to fit into school.
The thing is though, that he has been to a specific school, 3 times in his 4
years of school all other schools failed to control him, but the one at which he
attended 3 times, and currently attends has little or no difficulty with him. Why
is this? Well, in his words and those of another difficult child at the school,
“they treat us all like human beings”. | have to admit, that this school is well
known for its fair and proper treatment of all students, other schools say that
they don’t have the resources to handle kids like these, this school has the
same allocation per child as every else, but does well, especially with the
difficult kids. They are a state school; they have a goodly amount of
authoritative male staff which is a major asset to a school in this day and age.

There seems little positive to say of the entire state educational and school
psychological services. In my opinion, they are too busy worrying about
absolutely not to allow any child to grow in to the educational system, rather
force compliance with it.

If these kids do have major behavioural problems then why is it only at some
schools and not others? If there is a policy problem at the schools which have
trouble, should it be considered their cock up that causes kids to become so
disturbed as to require looking up?!

WARD 24 TESTIMONY -9 Year Old Boy

W24 at first day. Wouldn't go into Hospital gates Two orderlies and step father
dragged him in to W24, arms held over shoulders by the two orderlies. Right
in front of upset public members and hospital staff in Christchurch Hospital the
boy falls. His step father held him by his feet as he was dragged kicking and
screaming in terror into this shameful abusive place by the two orderlies and
thrown immediately into tiny “time out” room, the size of an old outside toilet,
for struggling and being abusive as he was himself being abused and
struggling in defence. Shameful!

Over five weeks says was in time out, never voluntarily, always by force, and
any way that they found necessary.

Subject eight-nine years old at time when force used. A “time out”’, made you
feel angrier than you were and made you more violent than you were, the 6
years is still very angry to think about it many years on as he sits in his prison
cell.
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“Felt powerless”, “Was called names.” A wee time out room was in there with
a psychologist. There others were on the other side of a two way mirror.
Psychologist said "I'm going to abuse you verbally, you're going to try or see
how long you can go without losing your temper.” When he lost his temper, he
was thrown in time out to cool off, "l was set up", this occurred six or seven
times. Was sworn at, called little. cunt, happened sometimes, by orderlies,
some swore some didn't. “| tried to have one up on an assault charge”,
Instead of just dragging him in an orderly, got him to door of time out room
and the boy punched at the orderly. This is child abuse. The orderly punched
this eight-nine year old boy him in the head. Police would not act. When the
boy didn't do schoolwork, was placed in time out, sometimes went voluntarily,
most by force. During his stay was visited by mother, uncle and nana, each
day. Was allowed to phone them. When they left, felt hurt sad, angry, alone
and vulnerable. The boy ran away many times, went to town, visit uncle,
sometimes went back on own,

Summary of "Remedial (Institutional) Education™

The text criticizes residential institutions for children with severe behavioural
issues, arguing that they are more punitive than supportive. The author, a
foster parent, describes how these institutions isolate children from their
families, strip them of privacy and identity, and often subject them to
demeaning treatment such as constant surveillance and harsh discipline.

The author shares personal experiences and testimonies suggesting that such
placements cause emotional harm, encourage behaviours like lying and
stealing, and foster mistrust of parents and authority. They argue that children
behave differently depending on how they are treated at school, citing
examples of children thriving in schools where they are treated with fairness
and respect.

The central claim is that residential institutions are a form of child abuse,
punishing children for systemic and adult failings rather than addressing their
real needs. Instead, schools that emphasize humane treatment and respect
prove that with the right environment, difficult children can succeed without
being locked away.
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Problems from kids point of view

What the actual kids say about their treatment at Ward 24 and Mackenzie
Residential School

The aggression, forced removal from class at ward 24 for breaking equipment,
taken to time out room. Occurred multiple times. Subject 6 years old,
experienced severe pain. His arms were twisted horizontally behind his back
to facilitate handling by two large adult men. The child felt angry, even after 10
years. Child was called names and remembers "little bastard, wanker." The
child was told by staff that he was at ward 24 because his father didn't want
him and "this is your home now."

If he did not do school work was placed in time out room and this happened a
few times. Sometimes he went voluntarily, others, violent force was used the
some way as above. He wanted to speak to his family about this was not
permitted to do so.

During his 5 week stay, his nana visited each weekend. He was very sad
when she left. He was not allowed to ring anyone at any time.

The child tried to run away but the door was always guarded. He tried again
downstairs outside but got caught. When he was recaptured he was watched
all the time.

The experience inside him feel "useless, a piece of shit". He came out of
Ward24 with that attitude. He still feels the same way and looks back upon
this and feels violated to this very day, many years later. Groups of parents
have difficult children; some of these kids will have problems at school, and
the parents will be unhappy about violence or aggressive used on their kids at
schools and institutions, and "check!!" Ward24 and Mackenzie residential
school.

Alternative schools. psychologists recommendations. (For aggressive
handling).

SH, at school, was always picked on by teachers, for no reason he
remembers. Teachers or other kids pick on you because you are a DSS kid.
Because they think you're different from normal kids, they think you're bad
that's why you are a DSW kid." So he couldn't get on with work, kept missing
father, or kept thinking of him.

At Intermediate school, got strapped for lying about stealing something of
teacher’s and vandalising school property. He vandalised things cause was
annoyed with poor treatment, by teachers. Once punched a window in door
and opened the door to get back in then was sent out of class to loadmaster
and was given the bill when he got home, got strapped by foster father on the
bare ass.

Was often locked out of the class by teachers and pupils. "Was coming back
to class from library and was the last back then one of the pupil told teacher
he was coming. so the teacher locked the door. Then he broke in - To get him
out pushed him out and shut the door. One teacher grabbed him behind the
neck and squeezed has neck. Teacher forced him out and locked the door.
This made him hate school and all it stands for, hates teachers too.
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Schools Handling of Difficult kids.

For kids, who will not settle, and constantly upset the class. An individual plan
is required.

Recommend

Reintegration over short period. It time, this requires the very difficult child
being withdrawn from regular classes and having one to one teaching over a
two - four week period.

The child should work from pre set work sheets to his ability level. Maths,
Language, art, reading and spelling, each approximately, 45 minutes or less.
Initially the student should work under supervision (for 1-2 weeks), then left in
a secure area (supervisable) each day, for part of the day (sick bay), (outside
office)) with preset sheets to complete on his own. If he does this with no need
of constant supervision (a time/work check sheet should be employed, where
each accomplished sheet should be ticked off in the appropriate box. After say
a week with no incidents, with all the boxes filled on the sheet, It may then be
possible to place the student back into a new classroom, but give him preset
work to do on his own. The teacher of the new class should not be
responsible for seeing the completion of the work through and not confront the
student. He should intervene, only where the student disrupts the class. If this
should arise, the student should be asked to leave the room and no
confrontation should be made.

The student should be placed in this class for 1-2 hours in the morning, each
day, in increasing one 2-3 weeks until placid integration achieved. (Trial
preceding)

11 Year Old Boy — School trouble

Got picked on by teachers and pupils alike, very often, nearly every day
because he smashed things, windows, clans, blackboards and broke peoples
property bikes etc to make them fall off; stole lunch because bad horrible
lunches, or no lunch, stole food from shops. Picked on because was in DSW
care, except in std 4, Miss Fastin's class. She stood up for him, told his
parents to provide lunch, spoke to the principal about his accusations that
subject had done things that he had not. Child thought about his situation at
home, while at school, It made him feel angry, made him smash things,
Teachers didn't seem to care, just thought he was bad. At intermediate school
he tried to hit teacher with a cricket bat because teacher said he could run
faster than he was and so was not conforming.

As the teacher sent him to the office the boy picked up a cricket bat and tried
to hit him with it. Suspension followed Went back for two or three days, then
bunked (absented). He was taken out of class by his teacher who held him
tightly by the neck and squeezed, causing pain and leaving bruising.

Nine year old boy

Another 9 year old boy at a local primary school, in the same area of town had
been picked up by the shoulder by a teacher and taken to office, and dropped
on floor in corridor while struggling. He was injured. The boy had supposedly
been carrying a knife and a history of threatening with a knife. (was using
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scissors and the knife to cut paper out). High school onwards was non
attendance.
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Summary

The document describes children’s negative experiences at Ward 24 and
Mackenzie Residential School, as well as in mainstream schools,
particularly in relation to harsh disciplinary practices and stigma.

Key Points from Children’s Perspectives:

Children experienced physical aggression (being restrained, twisted
arms, neck grabbing, forced removal) and verbal abuse (being called
names, told they were unwanted).

They were often isolated in time-out rooms or locked out of
classrooms as punishment.

Contact with family was restricted, causing sadness, anger, and feelings
of abandonment.

Attempts to escape were prevented, leading to feelings of being trapped
and powerless.

Long-term impacts included low self-worth, anger, hatred of school and
teachers, and feelings of being “different” or “bad” because they were in
care.

Examples of Cases:

A 6-year-old boy described ongoing trauma from restraints and verbal
abuse.

Another child was repeatedly punished, strapped, and excluded, fueling
vandalism and anger.

An 11-year-old reacted violently (smashing property, trying to hit a teacher)
after constant bullying and neglect.

A 9-year-old was injured after being roughly handled by a teacher.

Issues Identified:

Children in state care (DSW kids) were often targeted by peers and
teachers.

Aggressive handling worsened behaviour instead of helping.
Teachers frequently viewed these children as inherently “bad.”

Recommendations for Handling Difficult Children:

Use individualized reintegration plans, with short-term withdrawal and
one-on-one supervised learning.

Provide structured work sheets at the child’s ability level.

Gradually reintegrate the child into regular classes without confrontation.
Teachers should avoid direct conflict and use structured monitoring to
encourage positive behaviour.
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the ime in residential school at Mackenzie Residential School and/or
Ward 24

Junbal. l

Lon-p-ta 7 S

iller ol L
o :ﬁ Pafh cmrﬁ 5«&%

3 CAPL“Q

E'%LL

5:)

L T g,é,ék

Mvr‘vs no A e
g iiw)ﬁ ok

o Lo

“starded et fid ewen o

Wi’a‘x&_ 4—17\ é‘z:‘»{ L—uL\ﬂl‘F

7"""1

£ F i er& c?w:-é
rm S a2

S

udﬁi’*t

[

opn Py

'ﬂLre, '5 & ‘ cz
Vi e ol e s

‘5*“7“ :&wyscﬂw‘/ Gf‘ém*ff ¢
Ar o A Mf

E’% b L”JI e
i OZ;T’LA 5'.}@

'i‘: heo ub"luac,?/
oy wal M\t llocred

4‘@; éﬁi owe_lfom?ﬂﬂrQ
s @

M&% i

25



The Caregivers Guide to Difficult Children © Tony Foote 1992

26



The Caregivers Guide to Difficult Children © Tony Foote 1992

T el SS9 >

@ ,\_{N\Oh o\ '
T lute aipad 7"1"

wr chanct L w
Wad W M';w”ﬂ

‘ga‘— ‘Jnu Aldf\+- NQﬂ-\ 'V\)-": <
T ot lie Y Kaow) Tty 'd"‘",;, o)

_—

—

27



The Caregivers Guide to Difficult Children © Tony Foote 1992

: e C ®
M"- Grnm, ;@s%@# M e e,
QQMVJ(L\QGQ 5% ia e chesd
‘nd P“SL] ed [in oto He

ClOOY‘. - [,\qj a jg?j 1:)/-&':5&
on L ilaed 2= o Lﬂj -
0 n ‘H—Q bac[@ a-Q l’\-?.S L\f“'”ij
_j"\' q'sp L\a(p’fhei L Q@ﬂp
x%L Lo a q c)::H,,lj 4 CﬂL%ﬁﬁ_ SLG.-M
4P, le (¢deerd Wikl B raca onde
lﬂa(,k 94@_ .u_p_ L-%& Mr &W‘n
“\‘L% L‘HM. Cﬂﬂ.@ﬂ-\b cx,:'tngL -M(
desh Lt Lis ba o kis

I
fead_ on Lo wal . SBS«QJJ:)L\ Delsm
5&_,(,\3 "--JL-Q& t\.df)f-e/“_,_i__

28



The Caregivers Guide to Difficult Children © Tony Foote 1992

- @ | .
o ki?._.-.é ame gorkivthe kids ﬁ
1;1':5 ‘?:-en.lfﬁﬂ

We all gxsl--\o oo Jeils Lf;"j

—Ll-\mun Qme‘-l %') Wu‘:u ks 'D'Gc-:_ n’.q']'
He windaw . 41'-7‘ '-ueu,(a(i:'!- 'b-LvF Lian
he wons being reshmined T Mo

L\ﬂll “w " Q;r\%‘ u‘_ \ﬁ_;;'h_&'w{ —

L
u"}"'clb s> Hsy Mcl&ﬁlﬂ-fw' (¢
—B) qi""\‘l"' L vase G‘u.:'k'u QA 3 WA,

Ky Aren iw 1k foace . T ocav\x bon o
wl"rs ‘fam 3.&‘[‘ pwf- in e hall as
o Phﬂstm\_{'- Sty ”‘—ém'ts.{

4—#—6 .ﬁ.’:ﬂ(" w a ]lm lo f' v~ dc-(-,ap w
(o LA dhabings; ' You s
ne il otoe Sl oy a“ﬁ)'é

or ”‘”R LL"W\ o Aon. 7!@;,? are f;)q.—L Vo

-I-Le- “‘ﬁ /90' Mg ) r'L maécj Yo

550{- %u. hawe 4o corn

Ce~ds L, il Col L ":J"a.‘f-b

29



The Caregivers Guide to Difficult Children © Tony Foote 1992

: Yo owm -'-a 23 o Bm;{ ‘ @
hawve . ‘Lﬂz GJE‘\'F ;v,r o’ N 5 ?@? [_L

K re.'tl\- an fan " Ydu need on r—
own c,-t ’\01[ 1o remembe, kZM-e.
7’0"-40-:.. 6,04- ly be (~ P UGLQ%,(_ ?r-ou &
aﬂ d{a'-{ CJ{( 7"“" E"/’iﬂ"{"

(OV0 Lee is a,fways a\f")‘njp
ON . becau se :E “"J‘/

ey Vime sk 30‘8 ““‘gf\ir 1"‘1£@

50%‘J’£\‘Mﬂ wrow ¢ 5£e P
B8 o Jle -EFSL 9(4
y fepeens, e maad B S8 g b ds b

LL‘ MH‘IOV"

" ,Lf o? WUy Mumy af\L
ov Mo fiest day kS

8#*‘*!:44 av ™

wﬂﬁf) Le Cgullﬁhut .ﬁou—r_ hiq ar#:\ beceoese
I"r cea lly  hun uvyv o
b b Loovd be doss k. Ko lal,

Sa JL—@L Ll LA l L\ﬂ'f
. f' ""3 ol Y

b“—-&»l as a

Mao(( Aran C‘QUL T [mq:r* réd_fy sﬁavw[-

30



The Caregivers Guide to Difficult Children © Tony Foote 1992

€
: e - i Gop T
2 werll %:( t((iﬂ:,vju.e wa‘
e moey, il e LA L &
P—cf\o( LL u_,LM we are au»(_
‘5Lo'9pmoj ) vt hawe o cafl -(w{._an-~._..

Srr- Or Hss,ov Mo 7’;54. .ﬂ-a_{ju .
9"19'7M 5-,[.;-4;5 al 7:;:4.., (1te «&4{

we ' sovel  allpe o dooonniles *

s pa svéo-oj hfa. ot 1 orenad
sﬁwfa‘,. e ‘»L Lw—«-—avaé
\joi» n-t -lafef not Jﬂ' 5//

th’rt.N téo-e»gn_\( l|kt.f Le.nm..
qs.w? Jdo Ma['

Swear, ‘"'"‘( "[’L"‘7

‘Lﬂw MU_.L .L-C e Swear
l-u-C-f %JJ‘{' 5-L#h ‘ri v Al “"“"!/"‘

L,
Ht-e -\—(—n‘(’ Qa7 y 7(5(
c{bmi 7//“'{_ é'e’Laﬂ Ot L—-H.\ ings

31



The Caregivers Guide to Difficult Children © Tony Foote 1992

a smppried o by s (‘\4”*1@-4@
_LE\_(, wa—h_)(, ﬁ\.«v\- -L!—M)M (C’ég,
a ,I‘\H‘({, c-L-'(J Tl Mcé‘ﬁ-—s‘{m&a/(
anapp\/ a'n_,( h"LC g (Her‘ . W e
wostly Lo like el gt
o St s A
- » 0 leana.
dre w-u,.e Hoe b, -1‘{\:7

’ : N
Yauve ) o-L J{au. wo.

4 «
pepper  unleg = o, ) ~

32



The Caregivers Guide to Difficult Children © Tony Foote 1992

m// 'mbamf < Jou are =
Ol L da Jg) ..l-' badl ot 5 30,
1L dely "xe ba67isﬁ\- ol e o,
Ao hnuuL((‘avLﬂv-— -‘{I‘L h'-;:i novrea
T4 i —ea hard do at wgew
Jo Vuing er w sy ad s&ﬁh{, aof
dh;.h‘{-v_ a\L L*O"’H-{_.%F""jﬁ Tk .LL;
ok dp do al kone You
PM"‘"SM 10-01" a)‘— 5:—'6—0@»{, {(4(,,,?5
qi—_ o G"\:"‘r“l LY ?ﬂ“—#- o 5«0'L ho
e dhe,:-;ﬁf’ly Lo o . Yo M

A -e\(ao-fa./ whbal da 2o, v 4 12,

Ve JM" pnn:gf\m..m o revoncdq

"\4-::-{, Mus-n( b.e. move J., N_, -"(—0*\.

J¢L-'| W e Oﬂﬂw‘l' com plasin Jgeeénsa
bu-e_gﬂ'-*- Al L 5¢£--1. Sl 7/

L\M— weZ Mnﬁ‘}e‘w, | ‘74’:\_.._ %{_

v wemr p/ﬁf ¢ <. N
o pey bt el ;
Py 4 5{; ZL% Jrﬁ,y

o€ oy L,M\

33



.*‘\

The Caregivers Guide to Difficult Children © Tony Foote 1992

@ '
@ *E’-f:-c-‘hoﬂ tonols c:h%«»k:e,ﬂ watail ¢
j hkeﬂ o e~ out

A amms of  dnbleen ol being
f«'i.xf(-ﬁzl ey ojf_-gk"“bj ME- (NURRY
ﬂz?ﬂfﬁflj

@ OJ‘S@Smm L en I~avent

an j Hﬂu"l j

Olher  chidren ‘f’ﬂjﬂ.;(} &St/
a2t -é:af;:;f Mqégf

;ﬁ‘;eﬂ should  (hava -fq[-aefr ik Handa (&
5(:1»& pecquifc l'{' WULAUJML Mqu{ﬁ
at a f’?a/m/ heome.

olan&

i )*w_j Should y,p;k il ot /&n‘f.f.?f)’}f?y
becue ﬁfy’ coult! loreok. Soirs e
ar#y)

Frnot  Get  rUtrGied and  gfheqg
£ /C?fffé‘:.f"}(: .

Selmey 7/ hopte e aéw,r‘ krav ovAaks
ha ppened  beganc  w<  are @t goheel. We

f{i‘eei (e fotal Wﬂﬁ@(ﬁ’

8

34



The Caregivers Guide to Difficult Children © Tony Foote 1992

L’\!Mo X e X Sesonned
(& oS belhind
lack. ard Wou cie bent
WM #,4 #aj?j Auars aﬂw’ Your  get

Jr# Ce IS
% 3 o ﬂbj@
g«ﬁ:ﬁ’ﬂr‘(_ S oV Jdﬂuﬁﬂy
’L e fg;ffm.upa"’ A mt —;tqé_gﬂ +o -
e afl. Hme S Jouh. m Qa Ko,
€ _\g/ﬁr’fﬁ'f ;fc’az‘)ﬂ Cu/;'i[_,&p ou plo e
(_’,‘!UHL d e éewt +ak-en
o 4“"1/'}{' out. s {;kﬁ' A J L H”UL !-—-.g.:**’
:jﬂ'ﬂ‘lr Ced j@rﬁ Ao S+ jdf hoente. 5@&?&&;
- adlent i f’\qﬁ/«m cr Sy S
oAt The s Memboerc  a/ré. dﬁcuﬁm?
b canre [o0k  2f ot sben our

N g fe_écA g p{‘f’ﬂfﬁcﬂ{ (_45.{” 10\ Thee Shea«
N J feel eMusinged. -
rjne/o’f

ALLAS //méémé\

35



The Caregivers Guide to Difficult Children © Tony Foote 1992

ot a Herey 7
roe pped TN ,;ﬂ.{%
AT ol 0. P T cﬂoj%‘h%&d =

T T ﬂ"“ ﬁ‘;"g o o
| PP . 3 A o Titics
T e a#ar’w?'{ ,;,fé%mﬁ_ﬁy | o Eerern

36



The Caregivers Guide to Difficult Children © Tony Foote 1992

n &
aond  WC ik Lak  opr |
bids e ﬂ"&im ol o s gek

Mivt, gl inbald L o
s a4

Yoo eall  daqpm | _[»&_-
Y4, oL w : bia
P e TR . 5 epreguintoy,
Dpecatsy , Le..
Hf?

oy Q(G&‘ Mﬂﬁipt-iﬂ‘ﬁm _#’*f

{)t,ci'v Eﬂ&?f,{—( ,)...\( : ;Mﬁ,,
Sl



The Caregivers Guide to Difficult Children © Tony Foote 1992

Remedies:
How to handle disturbed and/or aggressive Kids.

You can forget most of what you are told about child rearing. and try to
understand a new concept in child management. | have, for many years,
subscribed to the non violent approach to child rearing. You may call it semi
liberal. It is unfortunately considered by most parents that their child must do
what he is told when he is told to do it, if he 'does not' or has the intelligence
to question the logic or necessity of doing it, he will take punishment either by
being deprived of a favourite toy or pastime, if not beaten violently, abused
verbally, shouted at or grounded causing loss of freedom or manhandled in
some other abusive caveman way.

Most people think that these methods of child punishment and control are
acceptable. It is my opinion, born out of experience of kids, in my care, who
are sick to death of, being treated this way you can't teach a child to respect
or obey you when you treat him like shit on the ground.

If a person forced you into something, you would fight back, it you had the
common sense to do so. A child will fight back if you try and handle them in
the way mentioned above. All children learn by example!! Obviously, if you
want them to behave in a certain manner, you must behave in the same
manner all of the time!

Your child will copy your every move. When a child is born, he spends the first
three years doing little else, but observing you, the parent. He will learn to
speak the way you do, eat what you do; behave "like" you. Now it's up to you
to make sure that by example, you have given the best and most moral image
to your child to copy. Love him and cuddle him heaps, be there when he cries
at night to hold him and say "You're ok*. Mum’s here" (or dad). When he does
something naughty (not bad, bad boys aren't born, they're made), or wrong,
tell him that it is the wrong or, or silly thing he did but hug him and say, "it's
ok", remember it for next time" and tell him that you love him and he’s not a
bad boy, the thing he did was bad. That is important, as a child who is clumsy
or naughty a lot, and who is scolded "You are a bad boy, | don't love you"
when you do things wrong, and will probably develop a shy inferiority
complex! on may become disturbed or difficult. If you leave a child like this
alone a lot, he will seek attention elsewhere, at school he may be rowdy and
badly behaved or aggressive in play at home and he will tell constantly on
others, or hit them, stay out later, or break on / throw things to get you
attention; the type of attention he get will almost invariably be negative, he will
be called names or hit but at least he thanks that has your attention.

When you child slips into this kind of behaviour, you can pull him out of it by
telling him that you love him, hug him, do something nice for him and get him
a little surprise every now and then. Don't expect him to be perfect; he will
never be, just as you will never be perfect.

Don't believe for one second that your child behaves badly, deliberately to
cause you trouble just for the fun of it because there is always a reason. Give
him a hug and ask what is wrong. He will tell you if he feels safe with you. And
Dads, don't underestimate your intense value as a father. All boys need a
father. All girls' need a mother, both is preferable, but often not possible. But
now you are probably thinking, "With all this hugging of love, the kids' gonna
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turn out a wimp." This is crap. He child will probably whinge a bit in his early
years, but will be very self confident and probably compassionate or sensitive
to the feelings - needs of others. Dads, don't forget your role. You have kids,
they love you, so you love them,. You will hug or kiss your daughter, but
consider it not really manly to hug - kiss your son. Your son doesn't think you
love him as much because you pat him on the lead - say "gidday mate", and
your hug or kiss his sister for a start. He is not your mate, he is your son.
You're not a homo or fairy just because you show your love to him.

It is not really he-man to go out and smash someone’s head because you
think that real men have to be tough or feel it is not he-man to hug your son
"Cos its' wimpy". | bet you like flowers and soft colours, and cute animals too!
No you're no wimp, especially if you don't care who knows. Real men care for
their families and friends, not afraid to cry and not afraid to show it. Hey, show
your sons the real you(as long as you are not some asshole!) not the tough
phoney image. Give them something gentle to copy, not something violent
and unhealthy. This goes for natural fathers, step fathers and care givers and
males in constant contact with kids(if that’s allowed these days)!

Asking your child to do something for you in a nice way is often the only way
that they will comply, if you ask nicely, and pat then gently on the shoulder,
they will probably comply. If you just tell them to do it, now", they will fight your
authority. Children will always respond to respect from adults. If your child
does not respond to your request, simply state that you are not happy to be
ignored, and that it would be helpful for him to do it. Still no response, do it
yourself the only way. Then the next time he asks you for something, or to do
something, say to him "l ask you to do things for me so you won'’t, so | will not
help you this time, you can do it yourself", then pat him on the load with a
smile. After a while, it will sink in and although grudgingly to well comply.

The secret is to change constantly, and not react the same way to each event
every time. If you are unpredictable, your child will think twice before hassling
or ignoring you IT WORKS!!

What would you do if Kids turns his stereo right up and you really don't like it,
that loud, well you march up to his room and tell him to turn it down, right,
maybe not. Well maybe he says "No", or turns it down the back up when you
go out of the room, this pisses you off, so you confiscate the stereo, right,
whole the has rights for, the fact that his stereos volume upsets you is tough,
what you need to do is simply tell him that the stereo is too loud, he must shut
his bedroom door, and keep the level at a sound which is not annoying to you,
or others in the immediate vicinity. He will comply after a while, but don't try to
compress his freedom too much, be must learn what is responsible, or what is
not. If you take his stereo off him, then you will piss him off and he will react in
other annoying ways. So neither of you win, this will go on and on until you
finally ground him and he will hop out the window and run off. Always keep it
in mind that a child must learn by example.

Obviously, there must be at times, it need for force to be applied. Physical
force is simply not acceptable in any way at all. If rationalisation and reason
have failed then there might seem little choice. Hitting the child will prove short
term and unsatisfactory. It will make him sad and hurt and fear you.

Eye to eye contact is important. Through this and a bit of intellectual force,
you will get your way. An intimidating look, can work, giving an instruction that
you intend for it to be carried out. You have to have personal confidence to
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allow you a measure of authority. Sometimes you will fail if you lose
confidence. Therefore authority when your child tries to trade off, that is when
you expect them to do something because they don't want to do it anyway,
even though they have to. They will justify their acts by telling you that they
will do something else instead. This is trading off. Use your common sense,
but keep your authority. Gaining Your Authority. There are many ways "that
you can do this. Good luck!
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Summary — Remedies: How to handle disturbed
and/or aggressive kids

Main idea:

Reject harsh, punitive child-rearing. Use a consistent, non-violent, example-
led approach that combines love, clear boundaries, calm authority, and
practical strategies to change difficult behaviour.

Key points

Against violence and humiliation. Physical punishment, verbal abuse,
and humiliation damage children — they provoke fighting back, hatred, low
self-worth, and attention-seeking misbehaviour.

Children learn by example. Parents/caregivers must model the behaviour
they want: kindness, calmness, and emotional honesty. Young children
spend years watching and copying adults.

Love and reassurance first. Comfort (hugs, saying “you’re ok, | love
you”) after wrongdoing separates the child’s identity from the behaviour
and reduces insecurity that drives bad behaviour.

Behaviour has reasons. Misbehaviour is usually driven by unmet needs
(attention, insecurity, hunger, etc.). Ask what’s wrong and create a safe
environment where the child will tell you.

Fathers and male carers matter. Men should show affection to sons —
it's not weak; it models healthy masculinity and emotional openness.
Ask nicely, don’t coerce. Polite requests, gentle touch, and respect get
better compliance than orders, threats, or physical force.

Use predictable, logical consequences — but be flexible. Do tasks
yourself if necessary, then withhold help next time as a natural
consequence. Vary responses enough that the child can’t rely on a
predictable meltdown plan.

Avoid overreaching punishments. Confiscating possessions (e.g.,
stereo) or excessive grounding often escalates conflict and can push a
child to run away or act out.

Force is last resort — never physical. If reasoning fails, rely on calm
authority (eye contact, confident instruction), not hitting or humiliation.
Authority comes from confidence and consistency. Maintain clear
expectations, intervene calmly when boundaries are crossed, and don’t
lose composure.

Practical tips (short checklist)

Hug and reassure after misconduct; separate the child from the bad act.
Ask questions: “What’s wrong?” Make them feel safe to answer.

Give clear, polite requests; use gentle touch when asking.

Use natural, logical consequences (don’t help if they refuse to help you
later).

Avoid taking away everything — negotiate reasonable limits (close door,
lower volume).
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Use firm eye contact and calm instructions when you must enforce a rule.
Be unpredictable enough in low-level responses to discourage testing
limits, but consistent on core rules.

Model emotional honesty; fathers and male carers should show affection
openly.
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Handling Disturbed or Aggressive Kids — Non-Violent
Remedies

Core Principles

+ Children learn by example — model calm, respectful behaviour.

+ Never use violence or humiliation — it damages trust and fuels
defiance.

+ Love first, discipline second — always separate the child from the
behaviour.

+ Respect earns compliance — politeness works better than orders.
+ Authority = calm confidence — not shouting or force.

Everyday Strategies

Reassure & Hug

+  After misbehaviour: say “That was wrong, but | love you. You are not bad.”
+ Prevents insecurity and builds trust.

4 Ask, Don’t Order

Use gentle touch and polite requests.
Example: “Can you help me with this?” instead of “Do it now!”

Natural Consequences
+ If they refuse to help, calmly do it yourself.

+ Next time they ask for help: “/ asked you before and you didn’t want to
help, so this time you can try on your own.”

Be Flexible

+ Change your reactions so they can’t predict (and exploit) them.
+ Stay consistent on important rules (safety, respect).

4 Set Fair Limits

+ Don’t over-punish (e.g., confiscating everything).

+ Example: if music is too loud — “Shut the door or lower it so it doesn’t
disturb others.”

Use Calm Authority

+ Eye contact + steady voice = strong influence.
+ Avoid physical force at all costs.
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Father & Male Carer Role

+ Hug sons as well as daughters — affection is strength, not weakness.
+ Model real masculinity: care, honesty, compassion.
+ Show it’s okay to cry, love, and be gentle.

Quick Checklist

+ Hug often, reassure always.
+ Ask what’s wrong — behaviour has reasons.
+ Respectful requests, not commands.
+ Logical, natural consequences.
+ Stay calm, use eye contact.
Model the behaviour you want to see.

¥>Bottom line: Children don’t become “bad” on their own — they copy what
they see and react to how they are treated. Show love, respect, and calm
authority, and they will follow your lead.
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Punishment & Control.

A major concern for parents at the moment should be the type of methods
used in schools, mainly public (or State schools) in the control and handling of
their children.

It is well known, but not often discussed between teachers and parents, that
force, that is physical force is used by many, teaching staff to control or to
make conform children of all ages. It is a major concern, that methods of
control in this category, i.e. having an anti-social effect on our children.
Methods noted include

1/ Time out rooms.

2/ Embarrassment

3/ Psychological force. (shouting etc.).

4/ Physical force.

5/ Removal of privileges.

6/ Counselling.

1/ Time out procedures.

This is in the opinion of many, a prelude to imprisonment in the eyes of the
child. Usually involves the child being placed in a room on his/her own, the
rooms are often void of furnishings to avoid damage when a child becomes so
aggressive at being placed in there, that they lose their personal control and
lash out at everything. There are often no rooms provided at schools for this
purpose; so other rooms are used, at a school in Christchurch, a casualty
toilet room was used frequently as time out for a six year old boy. Education
Authorities permitted this practise. There was a record of the frequency of
time out by the school which the writer and the parents were shown. It would
be hard to estimate the amount of times he was placed in time out, but it was
many, and the effect was negative.

The child is now at a different school, but it is considered by the teaching staff
there, that the child now aged 7, has a problem of soiling his pants, because
in their opinion he is afraid of being in the toilet at school alone. It is a
detrimental effect to the child, sanctioned by the Educational authority,
concerned, which has had no good effect up the attitude of that child towards
school. Since the time out room is a punishment and many, many children
have a real fear i being alone in a closed or locked room. stands to reason
that force must be used on a lot of occasions to place the child; that room, this
is not might be hazardous to the attitude of the child in relation t the teacher
who has forcibly restrained a child and forced him/her into a blank room for a
specific period of time. If an adult were forced by another person in a similar
manner, a struggle would ensue and probably an altercation. So, in putting
this force o a child, you are forcing him to retaliate in a similar manner, then
he/she is punished for what he/she sees as defending him/herse the obvious
outcome is a sense of distrust by the child of the teachers & any other staff
involved, not to mention a worsening attitude. to schooling, not to mention
marks on their body and pain and suffering caused by the use of force by
adult staff on fragile children.

2/ Embarrassment
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It can be straining for a teacher to have control of her/her class undermined by
a slow learner, sometimes the lack of speed of a child to understand may
cause a teacher to make a comment in the classroom as to the mental ability
of the child. For instance, a child who is a late starter may find it difficult to
begin work on his own and need individual assistance. Since this is not
possible through class numbers, and the difficulty getting teacher aides, the
teacher will say, things like "get on with it", you know what to do which the
child does not!" "Hurry up : your holding up the rest of us," which after a while
lowers the child's self esteem, leading to unpleasant scenes in the classroom,
and that child's removal to a time out room. The child need help to build his
self esteem, and not told the he is lesser intelligent because he holds up the
rest of the class.

3/ Psychological force

The same can be said for psychological force by staff on children.
Browbeating will almost definitely result in an unpleasant react. by the child,
and not to be beaten by a child the teacher will retaliate, and here comes the
punishment for the child again. Intimidation is used in schools by teachers on
the children not to any great effect though. Some children are very strong
willed. A teacher should not force a child to comply, but rather help his
understand an agreeable compromise. Life is a mass of compromise. If he
understands his benefit from it, he will go for it, if he is forced to conform, he
will rebel. We should all remember that in the modern world, children begin
the decision making years earlier than our generation. At home they are given
the right to control their own lives to a much larger degree than ever before.
School procedures take away, or attempt to take away this right. The children
are no used to being forced to comply, and since they have not been made to
at home, they will not

4/ Physical force

In an attempt to force a child into conformity of one kind or another, physical
force is used at schools. Some parents dismiss it as necessary, most do not
but do not know what to do about it. In an attempt to drop a child into a time
out situation in another Christchurch school, the child's body was marked over
most of its upper limits with abrasions, scratches & bruises. This resulted in a
complaint being laid with the police, against the teacher concerned. Because
the child concerned had a history of non compliance in schools, the defence
of the teacher rests upon "Using necessary force to contain the child" who
was nine years old and who had a history of violence used upon him. ltis a
real concern that physical force (violence) is used in schools on children who
have had a violent upbringing, and to the knowledge of the schools, that the
school systems, where appropriate in a this area knowingly contributing to the
aggressive nature of the children in their care.

5/ Removal of privileges

To many parents this would be acceptable since they practise it themselves. It
would be more acceptable for rewards to be given, not privileges removed. A
goal is something a child can work towards, if he has self esteem and
confidence (as in a reward (goal)), but it becomes a shadow hanging over
them if they are constantly afraid of losing something that the like, love, or
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may already have earned previously. A child's self esteem and confidence
crumble readily, unless the child fights the loss aggressively, resulting in yet
another "big scene", and probably time out.

6/ Counselling.

This is undertaken by one or more of several different people. A psychologist,
school counsellor, Special Education service workers. It seems based around
why children behave in certain non-conformist ways, primarily at schools. In
then lost 5 categories, are several such reactions which concern counselling
staff. Many people would see the reaction of children to teaching staff in these
situations as expectible under the circumstances. Not so the educational
system. For instance, a child may like to play alone, and not appreciate the
company of others, schools say that the child has a problem and needs
counselling, teaching him how to create friendships, and play well with others,
the fact is, some children just don't function well around others because that's
the way they like it.

Children all have personalities that are very individual, they deserve the right
to this, but because certain aspects of their personality don't conform to a
specific set of guidelines, the Education system finds it necessary to change
it. It is evident that this is the case, due to the fact that children, who are very
difficult at school, are not necessarily difficult at home.

Unfortunately, the blame for a personality defect at school is usually placed at
the feet of the parent or guardian. These are the days of freedom of
expression, and personal identity.

Modern children need to be allowed to express themselves honestly, not be
counselled into being someone who is a stranger to them. The modern
educational system is based around uniformity and supposedly equal
opportunity. You fit in or it tries to make you fit in. You still don't conform so it
ejects you as being non conformist and unsound.

Sometimes a child really does need help, but on the other hand, sometimes a
pencil is just a pencil.
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Recommendations for a better system of disturbed child behaviour.

There are many ways of controlling disturbed behaviour in school children,
this type of behaviour is apparently very common Sources having told of from
as many as three to six of behaviourally disturbed children in each classroom.
In a class average of 30 that would be as much as 20% of all school children;
perhaps more, the problem is that schools do not have the finance available to
do what it would have for to ease the problem. Teacher aides are difficult to
get finance for, except in the most and serious cases which have usually been
allowed to go too far using inappropriate methods of child control or
punishment. etc. Since these children are in the main not particularly difficult
at home, or in their social circle, the problem lies with school operating
procedures. One school who has done good work with state children who
have failed seriously in the school system is Tamariki School in Christchurch.
It operates on the principle of a very flexible educational schedule, and control
by self discipline, with enormous emphasis on the rights of others. leads to
student number ratings are law, that is it's only luxury. The staff work hard,
and have to put up with a lot of disturbances from one child or more, until non
violation is achieved. The system does have a few rough edges, but those are
the side effects of anon flexible state education system of sincerely
independent and stubborn children. they do not try and change the personal
of the child, but teach him that learning can be fun, and we don't have the
right to take away the rights or enjoyment of others.

Not all of the children those are only some... Their system is vigorous or fun, it
can be tiring and requires a genuine love of children & heaps of patience, the
biggest obstacle being the disturbed & educationally abused child’s hatred of
school because of bad previous experiences at school. Ideally the ratio of
children to a teacher should be half of what it is at the moment, which is from
15-20 kids per class otherwise a teacher aide is required for classes over 30
pupils, difficult cases only though for the whole school day. The solution to the
teaching of these kids is not an easy one, nor is it cheap. It is my opinion that
all children play up at school and a lot more often than is noticed by staff. The
children, who seem to be the worst behaved, are the children with very high
profiles. They are uninhibited and little concerned at things going on around
them. The personalities are usually very annoying and seem to do only what
they want to do, in their own time. The only difference between these kids and
“‘Normal” ones is that they show their dislike of things in a very outward way.
In the past thirteen years or so, | have had considerable experience with kids
like these, mostly on the domestic front, but also in the classroom situation. |
have found that with these kids, an aggressive approach is absolutely
counter-productive; you have one who is seemingly deliberately disturbing the
class, it is more satisfactory to warn them once that if they persist in this
behaviour, that they will be sent out of the room. If it becomes a constant
feature after 2-3 weeks. When the child behaves in a very distracting way
he/she should be placed outside of the classroom without warnings, and
asked to come back in, when he/she has calm down. This should always be
done wi absolutely no force, nothing that could be responsible for escalating a
largely annoying incident into a full scale fight with the child that will further
destabilise him, and further upset the class. Not to mention the
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embarrassment from taunting by the other kids. This small act of gentle
discipline, couple with the privilege system, that is to find an activity much
enjoyed by the student, and use it one a day or week, as an incentive for the
child not to "change his personality, so that he fits in with everyone else," but
rather to teach him to tolerate his circumstances. The object or activity of
privilege will need to be changed reasonably regularly. This should not be
seen as a smart alec kid. getting his own way, rather a child whose upbringing
may be very liberal at the choice of his parents, where he has learned to make
his own decisions, which govern his life; At school, he may be doing things the
same way, therefore it is probably better to provide him with a few attractive
options, since "in his lifestyle he has his choice. The problem is this, and
consider this carefully, the child is reared very liberally at home, there are
probably few rules that he has to consider. He may choose his activities
(within reason or maybe not) bedtime, meals & curfews. At school, he must
abide by certain rules and regulations, everything is done at a certain time,
school starts at 9.00 am, and subjects may be taught at a certain time of day
with no options to the student. Conversely, the child may have been reared
under situation of constant aggression and/or violence, very strict rules and
little or no personal choices.

Because most modern children enjoy more freedom for everyday luxuries, this
type of child may simply have had enough and see schooling regulation as
more of the same. Either way, it seems inevitable that there will be problems
at school. Taking these two major types of upbringing into account, the
common denominator would appear to be freedom of choice to a certain
extent and a serious dissatisfaction with absolute rules and regulations. The
problem with providing a freer educational environment is that all educational
systems are very structured in their conceptual operation and that if you allow
major freedoms to all children, your basic structured standard falls apart
probably without exception all schools, would fail to achieve educational goals
for most students, if not all. In the USA, man public schools have simply fallen
apart because of the inability of their staff, at all levels to control students of
both of the above types. Talking to many teachers and general Educational
staff, has revealed that there are several "disturbed" children in each class.
Some are more disturbed than other kids are seriously disturbed. Some of
these kids are recommended, through child psychological services, to
treatments in psychological centres (child psychologists), clinics, on health
camps.

Most residential treatments used seem to be of a period of 5 weeks or so.
During these “treatments”, psychological staff have full rein with the child. The
general method of treatment is to teach the child, over this extremely short
period, to conform to standards expected of him by his parents, and his
school, the time out room is used to control his outbursts. This room is secure,
that is lockable, bare supposedly to prevent damage or injury, and has a very
small unbreakable window for external observation of the child, a child
erupting into a fit of temper is manhandled in to this room (sometimes as small
as 1m x 2m by one or more staff, kicking and screaming to be released, and is
left there to "cool down" and do what he has been told to. This process does
nothing to control the child, general behaviour; rather it makes them hate the
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people responsible for placing them there in the first place. | know person
many children who have been through this treatment at a particular institution
in Christchurch who have come out more confused, and less controllable than
before. They were admitted, yet it seems common place for schools to
continually refer children there. Parents may not be aware of the way in which
this treatment is carried out and so agree to send their child there.

Many child psychologists use the star chart method or other such systems in
an effort to help parents and/or schools to deal with the child’s behaviour.
These do work, But for a limited time, maybe two or three weeks, maybe not
even that long, maybe not at all. | think, this is because that although the
system point incentives, it provides miniscule options, and since the child’s
behaviour is learned through upbringing, changing it is for the child, like an
adult addicted to smoking giving up or rather trying to after may years of
smoking. It kicks back in after a short period of time and soon gets people
back to its old path. Changing a child behaviour is possible. However, it takes
not 5 weeks, not 5 months, but from 1 year upwards, depending on the age of
the child, and it must be constant, with boy the parent/s and schools treating
the child in exactly the same manner for consistency.

The next thing to consider is the right of the parents to bring up their child in
the way they desire, raising an ethical quest. Does the school have the right to
interfere in the rearing of a child, because it considers that the parents are not
doing the job in an acceptable fashion, which is leading the child to play up at
school? When the parent tells the school to "mind" its own business, ethically
does it have the right to confer with a welfare agency on the matter of the
child’s upbringing, or the attitude of the parents who consider that the school
have no right to interfere with the home life or rearing of their child. This
occurs frequently, sometimes resulting in the removal of the child from its
parents care. We have to consider that through its upbringing, if the child is in
no moral physical or emotional danger and that he does no fit into the school
system. As it is that being the only serious problem, why would and indeed
should a school try to change a child to fit its own system when the most
obvious outcome will be the child, being fed daily doses of double standards
and rebelling at the forcing on it either directly or by manipulation the less
desirable one. It is here that we must consider a real alternative, the Middle
Standard, affirmative education, built into the main stream of all schools, the
child is not the enemy, nor is he deficient, he requires education with options,
at almost any age. One such system would be to provide a classroom at each
school with a maximum roll of 20 disturbed children. A special teacher, who
should be a dominant male (not overbearing or aggressive. should preside
over the class. There should be a similar female teacher aide, full time
provided for his assistance. The male teacher being important since a large
amount of children come from single parent family, predominantly run by the
mother, with male relationships on and off. This "Adult male or father figure",
would not be changed at all through the year. As a matter of interest, there are
approx 120,000 single parent families in New Zealand, that transposes to
between 120,000, and 250,000 children from single parent families, around
1/8 of our populations at the time of writing. All normal subjects should be
taught, and at 30 min intervals, with the latter part of the day, thou at the end,
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being crafts or activities, this would keep the interest flowing in the students.
Work sheets tailored to the appropriate level of each child should be provided,
and administered in the same period to all of the children.

All children should be persuaded to do their best and to work with others if
appropriate. It is important to note that all children learn at rates which may
differ enormously. In one class | visited for several weeks. One or two kids
worked very well and were always ahead the rest but for one worked at a
similar rate which moved along well and average. the other one was
extremely slow and required much extra help. | soon discovered that the fast
ones grew important. He average ones flowed well, and the very slow one
was left way behind. One child in the class was very disturbed, and two or
three others were disturbed, at the teacher frequently lost control of them. All
the while, the other children waited for the teacher to return her attention, to
them. The general out come was that the very disturbed child would be taken
to the time out room, which was actually casualty room toilet. The disturbed
children were taken outside to classroom and sat on a time out bench", other
knocking on the window and peering in. If an alternative education class was
provided for those children long term, their needs would have been better met,
and the average kids could work undisturbed This is not giving in to smart
Alec kids, rather providing them an alternative to a school system that they do
not find easy to conform to. If there are indeed as many difficult kids in each
school as we now believe, an alternative system is vital. Whatever the kids’
problems, at home, they should be shown that school is a good place for them
to be. All of this should be accomplished with as little counselling by any
agency, as possible.

A general consensus of children's opinion in the 8 - 15 year age bracket is the
counselling further aggravates them, often due to the personal nature of
questions asked by the counsellor. They would rather be "left alone," and
generally consider that they have not got a problem. It would be nice to think
that a difficult child would be glad to unload his problems instead of
considering it as interference, but this seems not to be the case.

Getting back to the classroom for a while now, because this is where a large
part of the problem develops. From what | have seen myself, the child's
behaviour which is responsible for the aggressive reaction of a teacher,
seems to be natural in the child, and not deliberate in some cases. In other
cases, it is most deliberate defiance. In either of these cases, it is most likely
that a violent incident will ensue. Here is an example. Teacher to child not
sitting on mat as requested

Teacher: "David, please sit on the mat with the other children”
The child looks blankly around the room and the teacher repeats
Teacher: "David, | asked you to sit on the mat"

The child sits on a desk with a frown on his face. The other children are now
looking at him one pats the floor beside him in a beckoning gesture.
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Teacher: "You have one more chance"
Holds up an orange warning card.

David runs to the other end of the room, the teacher pursues him, and upon
catching him leads David to the "time" on bench outside the classroom. David
decides to go off and play on the equipment in the playground, but this is
bought to a halt by a teacher who goes out of the class room to catch him
again. But David runs into a concrete tunnel in the playground and will not
come out. Two senior pupils are than sent from a classroom to catch David,
and he is dragged across the play ground, through the mud, into the time but
room kicking and screaming. This is one of several incidents involving this
child that actually occurred. If you look at this incident, you may find that it is
of a relatively common type. When loaded the way that if it was, it is obviously
going to end up in the use of force (violence). On that child A suggested
alternative to the handling of this incident would be as follows.

Teacher: "David, please sit on the mat”

David ignores the teacher. The teacher then claps her hands together to
assure the attention of David as she/he repeats the request, then David has
heard the request, is certain that it is directed at him as the teach resumes
teaching. The teacher then allows a reaction period of 5-10 minutes, looking
at David in a normal manner as with the other children, all the while. He may
comply in his own time, or he may not. The chances are that if he does not
feel intimidated he will not act out. He also may not sit on the mat as
requested yet, but at least he will no have been upset and will still be in the
control area of the classroom, and a violent scene will have been avoided.
After the 5-10 min period, a comment such as- "Could you sit down now
please, you are a good boy aren't you", say it with a smile. The child will feel
secure, he may even smile, but even if he doesn't sit on the mat, it should not
feel to the teacher as if he/she has lost power to a ‘mere’ child. Children must
be convinced that it will make them feel better about themselves if they do not
fight back. Naturally though, it could appear to others that this child is getting
away with murder, but the pressure goes on the child bit by bit over many
months, until the level of habitual compliance has increased, largely three to
six months worth. this is because after being in the same situation for a long
length of time, and being bound by, or at least growing accustomed to a
certain level of taught not enforced behaviour, it seems natural to the child to
behave in a certain way since he has lived that way, with those rules for all of
his life to this point; almost a habit. This is because Kindness works well on
children aggression works well on dogs and other animals, not kids. This is
not a super soft goody goody approach simply a slow but effective method of
behaviour modification within ethical limits. After six months or so, Authority
could be administered successfully, since resistance would be low.

Testimony from and about kids in the 1980s

WARD 24 TESTIMONY -9 Year Old Boy
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W24 at first day. Wouldn't go into Hospital gates Two orderlies and step father
dragged him in to W24, arms held over shoulders by the two orderlies. Right
in front of upset public members and hospital staff in Christchurch Hospital the
boy falls. His step father held him by his feet as he was dragged kicking and
screaming in terror into this shameful abusive place by the two orderlies and
thrown immediately into tiny “time out” room, the size of an old outside toilet,
for struggling and being abusive as he was himself being abused and
struggling in defence. Shameful!

Over five weeks says was in time out, never voluntarily, always by force, and
any way that they found necessary.

Subject eight-nine years old at time when force used. A “time out”’, made you
feel angrier than you were and made you more violent than you were, the 6
years is still very angry to think about it many years on as he sits in his prison
cell.

“Felt powerless”, “Was called names.” A wee time out room was in there with
a psychologist. There others were on the other side of a two way mirror.
Psychologist said "I'm going to abuse you verbally, you're going to try or see
how long you can go without losing your temper.” When he lost his temper, he
was thrown in time out to cool off, "l was set up", this occurred six or seven
times. Was sworn at, called little. cunt, happened sometimes, by orderlies,
some swore some didn't. “| tried to have one up on an assault charge”,
Instead of just dragging him in an orderly, got him to door of time out room
and the boy punched at the orderly. This is child abuse. The orderly punched
this eight-nine year old boy him in the head. Police would not act. When the
boy didn't do schoolwork, was placed in time out, sometimes went voluntarily,
most by force. During his stay was visited by mother, uncle and nana, each
day. Was allowed to phone them. When they left, felt hurt sad, angry, alone
and vulnerable. The boy ran away many times, went to town, visit uncle,
sometimes went back on own,

11 Year Old Boy — School trouble

Got picked on by teachers and pupils alike, very often, nearly every day
because he smashed things, windows, clans, blackboards and broke peoples
property bikes etc to make them fall off; stole lunch because bad horrible
lunches, or no lunch, stole food from shops. Picked on because was in DSW
care, except in std 4, Miss Fastin's class. She stood up for him, told his
parents to provide lunch, spoke to the principal about his accusations that
subject had done things that he had not. Child thought about his situation at
home, while at school, It made him feel angry, made him smash things,
Teachers didn't seem to care, just thought he was bad. At intermediate school
he tried to hit teacher with a cricket bat because teacher said he could run
faster than he was and so was not conforming.

As the teacher sent him to the office the boy picked up a cricket bat and tried
to hit him with it. Suspension followed Went back for two or three days, then
bunked (absented). He was taken out of class by his teacher who held him
tightly by the neck and squeezed, causing pain and leaving bruising.

Nine year old boy
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Another 9 year old boy at a local primary school, in the same area of town had
been picked up by the shoulder by a teacher and taken to office, and dropped
on floor in corridor while struggling. He was injured. The boy had supposedly
been carrying a knife and a history of threatening with a knife. (was using
scissors and the knife to cut paper out). High school onwards was non
attendance.
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Report: Punishment and Control in Schools

Overview

The document raises concerns about disciplinary methods used in schools,
particularly public/state schools, highlighting how certain practices can
negatively impact children’s well-being, self-esteem, and attitudes toward
education. It argues that current approaches often rely on force or humiliation,
leading to distrust, aggression, and long-term harm rather than constructive
behavior change.

Key Issues Identified

1. Time-out rooms — Often bare or inappropriate spaces (e.g., toilets)
used for isolating children. Seen as frightening, punitive, and linked to
trauma and behavioural issues.

2. Embarrassment — Teachers sometimes shame slower learners, which
damages self-esteem and may escalate into further misbehaviour.

3. Psychological force — Shouting, intimidation, or browbeating tends to
provoke resistance rather than compliance.

4. Physical force — Restraint or physical punishment can leave children
with injuries, reinforce violent patterns, and worsen behaviour.

5. Removal of privileges — Though common, this can heighten fear and
defiance; rewards and positive reinforcement are suggested as better
alternatives.

6. Counselling — While useful in some cases, children often see it as
intrusive or unnecessary, especially when it attempts to change their
personalities rather than support them.

Problems with Current System

Schools often lack funding for teacher aides, leaving staff to rely on
coercive discipline.

Many “disturbed” children behave differently at home, suggesting issues
stem from school practices.

Standardized education forces conformity, leaving little room for individual
differences in learning pace, personality, or upbringing.

Harsh control methods reinforce negative cycles rather than resolve
underlying issues.

Alternative Approaches Suggested

Flexible education models like Tamariki School (Christchurch), which
emphasize self-discipline, respect for others, and learning as enjoyable.
Gentle discipline — Avoiding physical confrontation, instead using
patience, delayed compliance strategies, and positive reinforcement.
Special classrooms — Small groups (max 20 students) with dedicated
staff, including consistent male role models, to support children with higher
needs.
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+ Consistency across home and school — Behaviour modification requires
long-term, cooperative approaches, not short-term interventions.
Freedom of choice within structure — Allowing children some autonomy
while maintaining core educational goals can reduce conflict.

Recommendations

Reduce class sizes or provide full-time aides to support teachers.

+ Replace punitive control with positive reinforcement and habit-building
approaches.

+ Establish alternative education pathways for children struggling in
mainstream systems.

+ Limit the use of forced isolation and physical intervention to prevent
trauma.

+ Respect individuality and encourage gradual compliance through trust and
kindness.

Conclusion

The report emphasizes that aggression and force in schools are
counterproductive. Sustainable behaviour management requires patience,
flexibility, consistent support, and a system that respects children’s
individuality while guiding them toward constructive participation in education.

Short answer: that can be abuse — and it’s unsafe.

Here’s why and what to do about it.

Why this is risky / likely abuse

+ Physically forcing a child (pulling hard on an arm until they fall, grabbing
feet/arms, dragging) uses physical force and can cause injury (bruises,
sprains, dislocations, head/neck injuries).

+ Whether something is legally labeled “abuse” varies by jurisdiction, but
most laws and child-protection standards treat intentionally using
physical force that causes pain, injury, or fear as abusive or assaultive.
Even if the intent was “control” or “punishment,” the physical nature of
what you describe meets many definitions of physical abuse.

+ Beyond legal labels: it's harmful to the child’s physical safety and
emotional trust, regardless of whether someone meant to “discipline.”

Immediate steps (if this just happened)
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1. Check the child for injury — pain, swelling, bruises, cuts, trouble
moving, or vomiting. If any of those exist, get medical help right away
(urgent care or ER).

2. If the child is in immediate danger or the behavior is ongoing:
contact local emergency services or child protection authorities now.

3. If you’re worried about potential abuse but there’s no immediate
injury, document what happened (who, when, what), keep any photos
of injuries, and consider contacting local child protective services or a
trusted medical professional for advice.

If you’re the caregiver who did this

+ Stop using physical force. That method teaches fear, not learning, and
risks serious harm.
Seek help immediately: parenting support, anger-management counseling,
or crisis services. Ask a trusted friend/family member to supervise if you
feel you might lose control.

+ Consider professional help (family therapist, parenting classes) to learn
safe, effective discipline and de-escalation techniques.

If you’re worried about a child you saw or suspect is
being treated this way

+ Report it to your local child protective services, police, or a child-abuse
hotline. Reporting protects the child and starts an investigation; authorities
can also point you to resources. If you're in the U.S., the Childhelp
National Child Abuse Hotline is 1-800-422-4453 (or text START to 88788).
If you're elsewhere, contact local emergency services or your country’s
child-protection agency.

Safer alternatives to physical control

+ Remove the child from immediate triggers calmly (offer a “calm-down spot”
rather than dragging).

+ Use brief, neutral consequences (loss of privilege, short supervised
timeout where the child can sit quietly).

+ Clear limits and routines, positive reinforcement, short warnings ("one
more time") and natural consequences.

+ Teach and model emotional regulation (deep breaths, countdowns). A
therapist or parenting program can show effective, non-physical strategies.
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Getting back control of Difficult kids at home

NOTES!

Here are some things to think about if you want a quick scan of issues and
ideas before reading on. These ideas are all from practise by those in the day
to day care of kids — well behaved and not so well behaved!

1/ Behaviour management. Time factor to results, learned behaviour

2/ Respect / love. Getting respect, listening to the child, trusting loving,
earning your childs respect, threats not going back on punishment
word/punish/threat. good or bad threats.

3/ Parental assertion. Where of when shows how much, difference
between assertion aggression, in intimidation fear of being sent away.

4/ Making Sense, Why things are done in a certain way, why kids should
comply, why it's in their best interests to comply, Love in a way to be
understood by the child at its level of understanding.

5/ The confrontation factor. Importance of avoiding confrontation all
together without giving in. Effects of confrontation (long term) (situations),
reaction of child to confrontation.

6/ Self Esteem, child and parents. Importance of confidence for control,
effects of lack of both on child/Parent effects of punishments and parents
behaviour upon Self Esteem and Confidence of child.

7/ Depression to children. Effects on behaviour, in situations and society
8/ Parental Behaviour. role models, fighting, alcohol (drugs), social
behaviour, morals.

9/ Consequences/punishment. types of punishment, time out, restraining,
deprivation of toys, privileges etc, as kids not adults. Right and wrong
punishments. aggressive punishments,

10/ Affection showing love, caring, hugs, connected with punishment.
sharing with other kids in family (TLC), togetherness, step children

11/ Protection where and when listening to all sides, how much, from what
and/or who handling complaints.

12/ Options. Outside help, friends, family, child career. some deterrent
standards, time out from each other, long term separations, long term
stress, residential care/school, etc. on child’s behaviour/silt esteem,
breaking relationships, feelings of worthlessness when placed in care and
aggression and confrontation used on child, helplessness.

13/ Outside influences. Friends of child peers, alcohol/drugs, running
away, tying, stealing.

14/ Behavioural problems. lying, stealing, low self esteem, fear, self
protection reasons, violence factor, fear of punishment, stealing, peer
pressure, have nothing, thrills, self esteem. running away some as below.
defiance outside influences, violence at home, self esteem, feeling of not
belonging, excessive punishment, severe punishment, time out in room,
lack of freedom back of love, lack of confidence of parent.

15/ Getting control, learned behaviour, takes a long time, parents causing
it, not retrenching tough love, asserting yourself. essential courage,
meaning what you say, without intimidation with intimidation to say, not to
say, confrontation, loyalty to your child, not the child’s fault, bad kids made
not born, being punished for others, bad handling.
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Summary — Getting Back Control of Difficult Kids at
Home

This document outlines key issues and strategies for managing difficult
behaviour in children, based on real-life caregiving experience.

Main Themes

1.

Behaviour management
Behaviour is learned and takes time to change.
Respect and love

Parents must earn respect by listening, showing love, and being
consistent with rules and consequences.

Parental assertion

Assertiveness is healthy; aggression or intimidation creates fear and
insecurity.

Making sense

Children need clear explanations at their level about why rules exist
and why compliance is in their best interest.

Avoiding confrontation

Handle conflict calmly without “giving in.” Confrontation often has long-
term negative effects.

Self-esteem

Both child and parent confidence matter. Poor handling and harsh
punishment damage self-esteem.

Depression in children

Low mood strongly influences behaviour and relationships.

Parental behaviour

Parents act as role models. Fighting, substance abuse, or poor morals
negatively shape children.

Consequences and punishment
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+ Use age-appropriate, non-aggressive discipline (time-out, loss of
privileges). Avoid harsh, violent punishments.

10. Affection

Show love and care consistently, even alongside discipline. Hugs,
attention, and fairness build trust.

11.Protection

Parents must listen to all sides, safeguard children, and handle complaints
fairly.

12.0Options and outside help

Support from family, friends, or professionals can ease long-term stress.
Over-reliance on institutional care can harm a child’s self-worth.

13.Outside influences

Peers, alcohol, drugs, and crime can impact behaviour; children may run
away or steal.

14.Behavioural problems

Issues like lying, violence, fear, and low self-esteem often stem from
punishment, neglect, peer pressure, or lack of belonging.

15.Regaining control
Changing behaviour takes courage, consistency, and patience.

Parents must accept their role, avoid intimidation, show loyalty to their
child, and remember: bad kids are made, not born.

61



The Caregivers Guide to Difficult Children © Tony Foote 1992

Badly Behaved Kids Are Not Born — They are Made
(The old nature vs. nurture argument)
Star Charts:
Break something while in bad mood after confrontation
Stealing while in bad mood after confrontation
Running away while in bad mood after confrontation
Defiance while in bad mood after confrontation
Going ape shit while in bad mood after confrontation
Refusing chores as asked while in bad mood after confrontation
(reasonable amount not excessive)

Set up pocket money based on jobs to i.e. 20¢/Job twice a day. Each missed
job - 20¢. on his pay day, give him all his money, then have him pay you the
total for his missed jobs, since you did them, he will know he has to pay you
for what he doesn't do. He will know to do the work if he wants all the money
from it for what he can get out of it, than simply to help you - although he may
do that on the odd occasion. Don't give him all the money- just to keep him
quiet, and don't give him any other money (except as reward) or he will know
he doesn't have to con or to get it. Be firm. He may scream & shout, but don't
give in. Just to be forewarned, Star charts and the like, primarily to encourage
the child to work towards a goal of good behaviour, seldom work!

Instructions for star chart

o for poor

% 1 for Satisfactory

¥ 2 for Excellent

Total of 21 stars minimum for reward — no exceptions - this is fair.

Basically, each day satisfactory as minimum. If some are poor, still give the
reward when minimum 21 stars reached. Start new chart at this point in a row,
then another etc stars the child has earned as a consequence.

He should learn that poor behaviour GETS YOU NOWHERE satisfactory and
excellent behaviour Gets You PROGRESS AND GOOD THINGS.

Taking away stars will make him lose interest in earning them, since if he has
a small outburst etc he will have something taken away.

Accentuate the Positive, Eliminate the Negative. There must be nothing in
between.

Let child attach the stars they earn themselves and congratulate them every
time, according him praise for satisfactory or excellent behaviour. If poor
behaviour, encourage him to have a better day tomorrow and thank him for
trying.

Don't make him feel bad by telling him how bad he has been or criticising him
for it. Not getting his stars will be punishment enough.

*Remember what | said earlier — Star charts seldom work for long if at all!
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Summary — Badly Behaved Kids Are Not Born — They
Are Made

Key Points
1. Behaviour arises from experiences, not innate “badness”

+  Children often act out (breaking things, stealing, defiance, running
away, refusing chores) when upset after confrontations.

+ Negative behaviour is usually a reaction to environment, discipline, or
lack of guidance.

2. Incentives and accountability

+ Use a pocket money system tied to tasks:
+  Example: 20¢ per job, twice a day.
+ Missed jobs = deduction, reinforcing responsibility.
+ Pay the child in full, then have them “repay” for missed work to
teach consequences.
Be firm: do not give in to shouting, tantrums, or demands.

3. Star charts for behaviour

+ Use to reward progress, not punish mistakes.
+ Ratings:
+ O =Poor
Yc = Satisfactory
+ <% = Excellent
Minimum target (e.g., 21 stars) earns a reward; reset chart after
reaching goal.
+ Encourage positive behaviour consistently; do not remove stars for
minor outbursts.

4. Key principles

+ Focus on positive reinforcement: praise satisfactory and excellent
behaviour.
Poor behaviour is its own consequence; avoid criticism or making the
child feel “bad.”

+ Avoid over-reliance on charts: they rarely work long-term if used
improperly.
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[1 Handling Difficult Behaviour — Practical Guide for
Parents

1. Understand Behaviour

Children are not born “bad”; misbehaviour is usually learned or reactive.
Common behaviours after frustration or confrontation: breaking things,
stealing, defiance, running away, refusing chores, or outbursts.

2. Use Incentives & Accountability

Pocket Money System:

+ Assign a small payment per task/job (e.g., 20¢ per job, twice daily).

- Deduct payment for missed tasks.

+ At payday, give total earned, then have child “repay” for missed tasks
to reinforce responsibility.

+ Be firm; don’t give in to screaming or tantrums.

3. Star Charts for Positive Reinforcement

Track behaviour:

+ O =Poor

+ % = Satisfactory

+ Y% = Excellent

Minimum stars (e.g., 21) = reward. Reset chart after goal achieved.

Child attaches stars themselves; praise each satisfactory or excellent day.
Poor behaviour is its own natural consequence; do not remove stars for
minor outbursts.

4. Principles to Follow

Accentuate the Positive, Eliminate the Negative

+ Focus on praise and progress, not criticism.

Avoid over-reliance on charts; they work best when combined with
consistent guidance.

Teach consequences and responsibility, not fear.

Reinforce that good behaviour leads to progress and rewards, poor
behaviour achieves little.
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[1 Handling Difficult Behaviour — Parent Cheat Sheet

1. Understand Behaviour

[ Key Idea: Kids are not born “bad” — behaviour is learned or reactive.
4, Common reactions after confrontation:

Breaking things

Stealing

Defiance / refusing chores
Running away / tantrums

2. Incentives & Accountability
[] Pocket Money System:

Assign payment per task (e.g., 20¢ per job).
+ Deduct for missed tasks.

+ Give total, then have child repay for missed work — teaches responsibility.
[1 Tip: Be firm. Don’t give in to shouting or tantrums.

3. Star Chart Rewards

» Rating:

+ O =Poor

+  Y¢ = Satisfactory
Y ¥¢ = Excellent

[ Goal: Minimum stars (e.g., 21) — reward

+ Child attaches stars themselves
+ Praise every satisfactory or excellent behaviour
+ Don’t remove stars for minor outbursts

4. Key Principles

[1 Focus on positive reinforcement — praise progress, not criticism.
Poor behaviour = its own natural consequence

4 Good behaviour — progress & rewards

X Avoid over-reliance on charts — consistency and guidance matter
[ Teach responsibility and accountability, not fear
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STAR CHART TO PRINT OFF

POOR SATISFACTORY EXCELLENT Total So Far

Mon
Tue
Wed
Thu
Fri
Sat
Sun
Mon
Tue
Wed
Thu
Fri
Sat
Sun
Mon
Tue
Wed
Thu
Fri
Sat

Sun
TOTAL >>
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The Only Child

Another important factor in the lack of social development is the only child.
They tend to either have too much discipline, or too little. Often not just the
right amount since the parent has no other children to balance discipline. The
child is often lonely, since there are no peers at home for him to play with.
Having other children at home is the necessary item which begins appropriate
social interaction. Being without is more likely to make the child pick up the
habits and social behaviour of his parents, since they are the only social input
that child receives in his early life. If the parent does not back down, neither
will the child if the parent is aggressive or violent, that will also be a hallmark
of his behaviour. The older that child gets the harder it is to break down
antisocial or in appropriate behaviour. In the early years, pre-school is very
important. With all of the other kids about, and often too, it will help the child to
grow around other kids and interact in a satisfactory way. Some kids it will not
help, but easily the majority will benefit especially the only child. Getting back
to the child at home, and behaviour involving paren.

Often, by the time a child reaches school age, (only child) he has been
exposed to this constant flow of often inappropriate behaviour from his
parents. Given that he has learnt it for five years, changing it at school will be
very difficult, if not impossible.

If the parent has a bad attitude to the school attended by their child their child
will probably have the same attitude and no matter what professionals do to
alter it, the child will often "dig in".

Summary — The Only Child

Key Points

1. Social development challenges

+  Only children often lack peer interaction at home, which can limit early
social skills.

+ Social behaviour is heavily influenced by parents, since they are the
child’s primary role models.

2. Discipline issues

+  Only children may experience either too much or too little discipline, as
parents have no siblings to balance expectations.

+ Aggressive or rigid parental behaviour is often mirrored by the child.

3. Importance of early social exposure

+ Pre-school or group activities are crucial for developing social skills in
only children.
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+ Interaction with other children helps counteract overly parent-influenced
behaviour.

4. Long-term effects

By school age, inappropriate behaviours learned at home can be
deeply ingrained.

+ A negative parental attitude toward the child’s school can reinforce the
child’s resistance, making behavioural change difficult.

[1 Supporting the Social Development of an Only
Child

1. Understand the Challenge

Only children often lack peer interaction at home, so early social skills
may be limited.

Behaviour and attitudes are heavily influenced by parents as primary role
models.

Aggressive or rigid parental behaviour may be mirrored by the child.

2. Discipline Balance

Avoid too much or too little discipline — both extremes can create
social or behavioural issues.

Consistent, fair, and age-appropriate discipline encourages positive
behaviour.

3. Encourage Social Interaction

Pre-school, daycare, or playgroups help only children learn cooperation,
sharing, and conflict resolution.

Organize playdates or group activities to give opportunities for social
learning.

4. Early Intervention

Behaviour learned in the first five years is difficult to change later.
Positive modelling and consistent guidance during early years are crucial.

5. Parent-School Collaboration
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+ Maintain a positive attitude toward school — children often adopt their
parents’ perceptions.
Support teachers and professionals; avoid projecting frustration onto the
child.

+ Encourage open communication and cooperation to reinforce good
behaviour and attitudes.

Key Takeaways

+  Only children benefit from social exposure beyond the family.

+ Positive parental behaviour, balanced discipline, and early social
opportunities reduce long-term behavioural challenges.

+ Collaboration with schools and peers helps the child develop confidence,
empathy, and healthy social skills.
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The Only Child

Another important factor in the lack of social development is the only child.
They tend to either have too much discipline, or too little. Often not just the
right amount since the parent has no other children to balance discipline. The
child is often lonely, since there are no peers at home for him to play with.
Having other children at home is the necessary item which begins appropriate
social interaction. Being without is more likely to make the child pick up the
habits and social behaviour of his parents, since they are the only social input
that child receives in his early life. If the parent does not back down, neither
will the child if the parent is aggressive or violent, that will also be a hallmark
of his behaviour. The older that child gets the harder it is to break down
antisocial or in appropriate behaviour. In the early years, pre-school is very
important. With all of the other kids about, and often too, it will help the child to
grow around other kids and interact in a satisfactory way. Some kids it will not
help, but easily the majority will benefit especially the only child. Getting back
to the child at home, and behaviour involving paren.

Often, by the time a child reaches school age, (only child) he has been
exposed to this constant flow of often inappropriate behaviour from his
parents. Given that he has learnt it for five years, changing it at school will be
very difficult, if not impossible.

If the parent has a bad attitude to the school attended by their child their child
will probably have the same attitude and no matter what professionals do to
alter it, the child will often "dig in".

Summary — The Only Child

Key Points

5. Social development challenges

+  Only children often lack peer interaction at home, which can limit early
social skills.

+ Social behaviour is heavily influenced by parents, since they are the
child’s primary role models.

6. Discipline issues

+  Only children may experience either too much or too little discipline, as
parents have no siblings to balance expectations.

+ Aggressive or rigid parental behaviour is often mirrored by the child.

7. Importance of early social exposure

+ Pre-school or group activities are crucial for developing social skills in
only children.
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+ Interaction with other children helps counteract overly parent-influenced
behaviour.

8. Long-term effects

By school age, inappropriate behaviours learned at home can be
deeply ingrained.

+ A negative parental attitude toward the child’s school can reinforce the
child’s resistance, making behavioural change difficult.

[1 Supporting the Social Development of an Only
Child

1. Understand the Challenge

Only children often lack peer interaction at home, so early social skills
may be limited.

Behaviour and attitudes are heavily influenced by parents as primary role
models.

Aggressive or rigid parental behaviour may be mirrored by the child.

2. Discipline Balance

Avoid too much or too little discipline — both extremes can create
social or behavioural issues.

Consistent, fair, and age-appropriate discipline encourages positive
behaviour.

3. Encourage Social Interaction

Pre-school, daycare, or playgroups help only children learn cooperation,
sharing, and conflict resolution.

Organize playdates or group activities to give opportunities for social
learning.

4. Early Intervention

Behaviour learned in the first five years is difficult to change later.
Positive modelling and consistent guidance during early years are crucial.

5. Parent-School Collaboration
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+ Maintain a positive attitude toward school — children often adopt their
parents’ perceptions.
Support teachers and professionals; avoid projecting frustration onto the
child.

+ Encourage open communication and cooperation to reinforce good
behaviour and attitudes.

Key Takeaways

+  Only children benefit from social exposure beyond the family.

+ Positive parental behaviour, balanced discipline, and early social
opportunities reduce long-term behavioural challenges.

+ Collaboration with schools and peers helps the child develop confidence,
empathy, and healthy social skills.

73



The Caregivers Guide to Difficult Children © Tony Foote 1992

Aggression is the tool of the man
with no skills.

Title for Lobbyist group
Disciplinary & Child/Parents educational

Disciplinary, child and Parents Educational
Rights Lobby.

DCPERL,

Short form.
Child Educational Rights Lobby.

CERL

Theory & Aim

Stop aggressive handling of children in school.

Make school boards accountable for the use of aggression.

Stop the use of senior students to manhandle other students.

Stop interference in home life by schools.

Give parents the last say in any discipline of their children.

Give parents the right to cancel a psychologist or agency at school,
with their child being expelled from school.

. Stop the use of time out rooms.

Shutting children in an empty or unoccupied room.

. that schools adopt more liberal & fulfilling methods of teaching.

ok LON =~

© o~

Proposal

An organisation for prevention of professional
aggression to children
OPPAC

Method.

Parents/interested parties
Funding

Advertising

New members.

A
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